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Abstract

The authors of the study used a questionnaire to find out whether there are significant differences
in teachers’ views on teaching basketball from a point of view of gender differences. The sample
consisted of 450 physical and sport education teachers (274 men and 176 women) who teach in 17
districts in eastern Slovakia, in upper primary schools. Significant differences at the p<0.01 level were
found in the popularity of teaching basketball. While for 20.45% of women, basketball is the second
most popular taught sport after volleyball (39.77%), for 13.14% of men, basketball is the fourth most
popular taught sport after football (40.51%), volleyball (21.90%), and floorball (19.71%). Despite
significant differences (p<0.01), more than 54% of men and 48% of women teach basketball most
often for 6-10 hours within a single thematic unit. A negative finding is that 3.28% of men and 11.36%
of women do not teach basketball. Game-oriented didactic approach dominates in teaching for both
genders (54.72% of men and 55.77% of women). According to 32.85% of men and 40.91% of women,
the main disadvantage of teaching basketball is the low interest of pupils in learning the sport. The
second most frequently chosen shortcoming of basketball teaching was the low time allocation of the
subject (29.59% of men and 28.41% of women).

Keywords: didactic approaches; teaching shortcomings; teaching scope; sport games

Sthrn

Autori prispevku zistovali prostrednictvom dotaznika & existuju signifikantné rozdiely v nazoroch
uc¢itelov na vyucovanie basketbalu z pohladu intersexualnych rozdielov. Skumany stbor tvorilo 450
ucitelov telesnej a Sportovej vychovy (274 muzov a 176 Zien), ktori vyucuju na 2. stupni zakladnych
§kol zo 17 okresov vychodného Slovenska. Signifikantné rozdiely na hladine p<<0,01 boli zaznamenané
v oblibenosti vyucovania basketbalu. Zatial ¢o u 20,45 % Zien je basketbal po volejbale (39,77 %) dru-
hou najradsej vyucovanou $portovou hrou, tak u 13,14 % muzov bol basketbal po futbale (40,51 %),
volejbale (21,90 %) a florbale (19,71 %) az Stvrtou najradSej vyucovanou Sportovou hrou. Napriek
signifikantnym rozdielom (p<0,01) viac ako 54 % muZov a 48 % Zien vyucuje basketbal najcastejsie
v rozsahu 6 — 10 hodin v rdamci jedného tematického celku. Negativnym zistenim je, ze basketbal
nevyucuje 3,28 % muzov a az 11,36 % Zien. Pri vyucovani dominuje u oboch pohlavi (54,72 % mu-
zov a 55,77 % Zzien) herne orientovany didakticky pristup. Podla 32,85 % muZzov a 40,91 % Zien je
hlavnym nedostatkom vyucovania basketbalu nizky zaujem Zziakov o vyucovanie tejto Sportovej hry.
Druhym najcastejsie zvolenym nedostatkom vyucovania basketbalu bola nizka ¢asova dotacia pred-
metu (29,59 % muzov a 28,41 % Zien).
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Introduction

Sport games are characterized by interactions between teammates and opponents in a game si-
tuation with or without a ball, with the aim to achieve a defined goal of the match (Duarte et al.,
2016). As for the popularity, sport games are often identified as the most popular thematic unit in the
perspectives of both students and teachers (Tillinger, 1994; Paugschova & Jan¢okova, 2008), and they
are an inseparable part of the curriculum in Slovakia, holding a significant position in schools since
1946 (Slovik et al., 1993). Despite the fact that for both genders of teachers, sports games are the most
popular subject unit, so in terms of comparing the views of men and women, there are differences in
the popularity of teaching a particular sports game. This is evidenced by several research studies such
as Adamcék et al (2018a) or Adamcéak & Betak (2018).

Pursuant to the educational standard of physical and sport education, which is anchored in the
state educational program ISCED 2, sport games belong to the part called "Sport activities of the
movement regime", with a proposed time allocation of 25% (National Institute for Education, 2015).
The national educational program defines 4 mandatory sport games (basketball, football, handball,
and volleyball), which, based on their long-standing position in physical and sport education, can also
be marked as traditional. Sports games are often taught in the traditional way, and it is primarily the
objective side of teaching and learning that is taught, forgetting the procedural side. In this way of
teaching, perceptual mechanisms and cognitive processes are left behind (Dobry, 2010). In contrast
to traditional teaching, most alternative approaches to teaching sports games (Velensky, 2001) rely
on the requirement that the conditions in the acquisition of the movement skill match the target
form of realisation right from the start. In the use of modified games, according to Light (2010), the
requirements for technique are reduced so that all pupils can participate in the game, emphasising the
tactics of the game with the simultaneous development of movement skills.

Based on the above, we consider it appropriate to focus on investigating whether there are diffe-
rences in views between genders also in the set of upper primary schools physical and sport education
teachers who were involved in our survey. We were predominantly interested in the teaching of which
sports game men and women prefer with a primary focus on the teaching of the sports game of basket-
ball, the extent to which basketball is taught within a thematic unit as well as the preferred didactic
approach to teaching this sports game.

Methodology

The research sample consisted of 450 physical and sport education teachers (274 men and 176
women) working in upper primary schools in 17 districts of the eastern Slovakia. The research was
realized during the school year 2022/2023. A non-standardized questionnaire with 39 items, created
by Betak & Popelka in 2022 for the needs of the grant project KEGA No. 005UMB-4/2023, was
the main research method. The questionnaire was distributed to teachers in a combined form (in
person or electronically). All teachers contacted completed the questionnaire correctly. Students of
the Faculty of Sports Science and Health of the Matej Bel University in Banska Bystrica helped with
the distribution of the questionnaire. The paper presents selected questions from the questionnaire,
evaluated in terms of gender. Teachers’ responses were subjected to statistical processing using chi-
square test, at significance levels of p<0.05 and p<0.01. The results of statistical processing are
presented in figures. The research is part of the grant project KEGA No. 005UMB-4/2023 Creation
of didactic multimedia textbooks focused on teaching basketball and volleyball within physical and
sport education in upper primary schools.

Results

Initially, we were interested in which sport game teachers enjoy teaching the most in physical
and sport education classes. We present the results in Figure 1. While women predominantly taught
volleyball (39.77%), men predominantly taught football (40.51%). Basketball was the second most
popular sport among women with 20.45%, followed by floorball and football. For men, volleyball was
the second most popular sport (21.90%), followed by floorball (19.71%) and basketball (13.14%). In
the category "other", teachers of both genders indicated that they enjoy teaching all sports equally
or do not have a particular sport they enjoy teaching the most. For this question we found significant
differences in the responses of men and women at the p<0.01 significance level.
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Obrazok 1./ Figure 1.
Najradsej vyudovand Sportovd hra./ Most popular sport game taught by teachers.
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Further, we were interested in the number of hours teachers dedicate to teaching basketball within
a single thematic unit. Differences in responses were significant at the p<0.01 significance level. As
many as 54.01% of men and 48.30% of women teach basketball for 6-10 hours in a single thematic unit
(Figure 2). More than 21% of men and 30% of women teach basketball for less than 6 hours within
a single thematic unit. It is worth noting that 3.29% of men and as many as 11.37% of women, which
represents a total of 29 teachers in upper primary schools, do not teach basketball at all.

Obrazok 2./ Figure 2.
Rozsah vyucéovania basketbalu./ Time allocation for basketball teaching.

A0 nno
o, e
g T NRILE
30,00% Chi =243 (p=<0,01)
40,00%
30,00%
20,00%
10,00%
n nno 1 — |
U0 -
less than 6
hours in a - more than 13 | I do not teach
) 6-10 hours 11-15 howrs -
single hours basketball
them atic unit
Oman 21.17% 34.01% 17.88% 3.63% 3.29%
Ow om an 50.68% 48.30% T7.05% 1.70%% 11,37%

We were also interested in whether students play basketball according to official rules, modified
rules, or without rules. More than 64% of both men and women stated that students play basketball
with modified rules in their classes (Figure 3). Approximately one-third of respondents reported that
students play basketball according to the official rules.

There may be significant differences between genders in terms of the diversity of content and the
use of didactic approaches in teaching basketball. Therefore, we were interested in which didactic
approach teachers of different genders prefer when teaching basketball. There were two options to
choose: a technically oriented didactic approach, which is focused on practicing and improving technical
skills outside of the game, or a game-oriented didactic approach, which is focused on practicing and
improving technical skills within the game. More than 54% of men and 55% of women predominantly
use a game-oriented didactic approach (Figure 4).

123



Obrazok 3./ Figure 3.

Pri vyucovani hraji Ziaci basketbal najcastejsie./ Students most often play basketball.
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Obréazok 4./ Figure 4.
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Every teaching has its own limitations. In the research, we were interested in what teachers consider
to be the main shortcoming for teaching basketball at the school where they teach. The ranking of
shortcomings was the same for both genders. Students’ low interest in basketball lessons was the
dominant shortcoming, followed by a low time allocation for the subject and insufficient space. Within
the category "other", most teachers stated that they do not see any shortcomings, however, some stated
that they consider the low level of students’ motor skills and abilities to be the biggest shortcoming

(Figure 5).
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Obrazok 5./ Figure 5.
Hlavnyg nedostatok pre vyucovanie basketbalu./ The primary limitation of teaching basketball.
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Discussion

In the long-term perspective, sport games appear to be the most popular thematic unit for both
teachers and students. This is proved by several researches (e.g., Paugschova & Jancokova, 2008;
Dismore & Bailey, 2011; Bendikova et al., 2016). In our research, 40.51% of men identified football
and 39.77% of women identified volleyball as their most popular sport game to teach. Adamcak et al.
(2018b) also found a preference for teaching football among men and volleyball among women in their
research. Antala et al. (2012) found high popularity of these sport games among students of upper
primary schools. Basketball ranked second among women and fourth among men. The reason behind
may be the fact that teachers consider basketball to be a sport game with the most complex rules
(Adamcak et al., 2018a).

When examining the scope of basketball teaching within a single thematic unit, we found that
teachers of both genders (54.01% of men and 48.30% of women) most often teach basketball for 6-10
hours. An interesting finding was presented by Adamdak et al. (2018a), who found in their research
that two-thirds of men and more than half of women teach sport games within a single thematic unit
for 11-16 hours. We believe that the teachers in our research allocate more time to sport games that
they prefer teaching over basketball. We consider it negative that 3.28% of men and up to 11.36% of
women, which is a total of up to 29 teachers, do not teach basketball at the second level of primary
school.

Physical and sport education teachers can positively influence students using various teaching stra-
tegies (Bulger et al., 2001). Therefore, we were interested in which didactic approach teachers prefer
when teaching basketball. There were two options to choose from: a technical didactic approach (fo-
cused on practicing and improving skills outside of the game) or a game-oriented didactic approach
(focused on practicing and improving skills within the game). We are aware of the existence of multiple
didactic approaches but we chose to provide these two options for the purpose of making a clear deci-
sion, recognizing that a game-oriented approach naturally involves exercises predominantly associated
with a technical approach. Our results show that over 54% of respondents prefer a game-oriented ap-
proach, while differences between men and women were minimal. The effectiveness of various didactic
approaches in teaching sport games has been examined by Balakrishnan et al. (2011).

Several experts have examined the state of physical and sport education as well as the teaching
of sport games. Common shortcomings include students’ lack of interest (Antala et al., 2012), insuf-
ficient staffing (Mesiarik, 2012), low time allocation (Lehocky, 2010; éimonek7 2011), and inadequate
facilities and equipment for physical and sport education (Slezak & Melicher, 2008; Simonek, 2011).
We were interested in what shortcoming teachers in our study face when teaching basketball. The
most significant shortcoming for 32.85% of men and 40.91% of women was students’ low interest in
basketball lessons. Antala et al. (2012) investigated the reasons behind students’ disinterest in physical
and sport education, finding that 40.8% of girls and 24% of boys stated laziness and convenience. For
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boys, the most common reason was unattractive lesson content (stated by 30.2% of boys and 28.8% of
girls). The content of basketball lessons should be diversified with movement games that would make
the pupils more involved in the lessons. Teachers also identified insufficient time allocation for the
subject as another shortcoming. This issue has been the subject of a rather heated debate in recent
years. Opponents of a mandatory third hour of physical and sport education argue that 40% of pri-
mary schools lack a gym, however this statistic is skewed by schools with small numbers of students,
as around 85% of students have access to a gym (Pietova, 2023). Without strengthened government
support for physical and sport education position, significant changes in this area cannot be expected.
Many teachers perceive insufficient space or equipment of schools as a shortcoming when teaching
basketball. We believe that state support is essential in this regard.

We see the limitations of the findings presented in the size of the research sample. Further attention
should be paid to this issue and the research sample should be expanded to include teachers from
other parts of Slovakia. The questionnaire can also be considered as partly limited and it would be
useful to add a few more questions. For example, men teachers state that they prefer to teach football.
An additional question could be focused on whether they actually teach it or just throw the ball to
the pupils to play football.

Conclusion

In this paper, we focused on the teaching of basketball as perceived by 450 physical and sport
education teachers working in upper primary schools in 17 districts of the eastern Slovakia. On the
basis of the analysis of Betak & Popelka questionnaire from 2022, we found the following within the
framework of the grant project KEGA No. 005UMB-4,/2023:

- Significant differences (p < 0.01) between men and women’s responses regarding the popularity of
teaching sport game and the extent of basketball teaching within a single thematic unit;

- Teaching basketball with modified rules and a game-oriented didactic approach predominates for
both genders;

- Both men and women identified low interest of students in basketball and insufficient time allocation
for the subject as the main shortcomings.

We perceive the presented findings only as preliminary/partial and they cannot be generalized. It
is necessary to continue in research on a larger sample of teachers and in other regions of Slovakia.

References

Adaméék, S., & Betdk, B. (2018). Néazory ucitelov telesnej a Sportovej vychovy na Sportové hry
v regione Banskej Bystrice. In E. Bendikova & J. Kostial (Eds.), Aktudine problémy telesnej vijchovy
a Sportu VII (pp. 6-17). Verbum.

Adaméak, S., Kozandkova, A., & Kollar, R. (2018a). Vyucovanie Sportovych hier v nazoroch uéitelov
zakladnych 8kol vo Zvolenskom, Rimavsko-sobotskom a Detvianskom regione. In M. Merica (Ed.),
Ziak, pohyb, edukdcia (pp. 6-17). Univerzita Komenského v Bratislave.

Adaméak, S., Betak, B., & Kozanakova, A. (2018b). Sportové hry a ich vyucovanie v nazoroch uéitelov
telesnej a $portovej vychovy zakladnych kol v okrese Banska Bystrica. In P. Valach & L. Charvat
(Eds.), Hry 2018 (pp. 23-38). Zapadoceska univerzita v Plzni.

Antala, B., Simonek, J., Cillik, I., Labudov4, J., Medekova, H., Beb&akova, V., Danéikova, V., Kradek,
S., Pavlikova, A., & Melek, P. (2012). Telesnd a Sportovd vijchova v ndzoroch Ziakov zdkladnijch a
strednijch ské. Narodné Sportové centrum, Univerzita Komenského.

Balakrishnan, M., Rengasamy, S., & Aman, M. S. (2011). Effect of Teaching Games for Understanding
Approach on Students’ Cognitive Learning Outcome. World Academy of Science, Engineering and
Technology, 5(5), 714-716.

Bendikové, E., Rozim, R., Novotné, B., Paugschova, B., & Adamésk, S. (2016). Zaujem Ziakov o Spor-
tova hru florbal v ramci telesnej a Sportovej vychovy. In P. Valach & L. Charvat (Eds.), Hry 2016
(pp. 7-16). Zapadoceska univerzita v Plzni.

Bulger, S. M., Townsed, J. S., & Carson, L. M. (2001). Promoting responsible student decision-
making in elementary physical education. The Journal of Physical Education, Recreation € Dance.

126



https://www.researchgate.net/publication/275370056 Promoting Responsible Student Decisio
n-Making in Elementary Physical Education

Dismore, H., & Bailey, R. (2011). Fun and enjoyment in physical education: Young people’s attitudes.
Research Papers in Education, 26(4), 499-516.

Dobry, L. (2010). Jak vyucovat sportovni hry. Télesnd vijchova a sport mladeze, 76(1), 26-28.

Duarte, R., Duarte, A., Volossovitch, A., & Passos, P. (2016). Performance analysis in team sports.
Taylor and Francis Ltd.

Lehocky, D. (2010). Negativny vyvoj vztahu mladej generécie k pohybu a $portu po reforméch v skol-
stve. In K. Baisova & M. Kruzliak (Eds.), Telesnd vichova - prostriedok vytvdrania vztahu mladej
generdcie k pohybu a Sportu (pp. 84-88). Technicka univerzita vo Zvolene.

Light, R. (2010). Implementing pedagogical innovation in physical education: A case study on the
implementation of TGfU pedagogy in a NSW Secondary School. http://www.barker.nsw.edu.au/
subsite.asp?ss=105&id=4&pg=9

Mesiarik, P. (2012). Personélne zabezpecenie vyucovania telesnej a Sportovej vychovy na 2. stupni
zékladnych 8kol v okrese Banska Bystrica. Exercitatio Corporis — Motus — Salus, 4(2), 113-123.

National Institute for Education. (2015). Telesnd a $portovd vychova — niZsie stredné vzdeldvanie.
www.statpedu.sk/files/articles/dokumenty /inovovany-statny-vzdelavaci-program/telesna-a-sportova-
vychova nsv_2014.pdf

Paugschova, B., & Jan¢okové, L. (2008). Diagnostika $portovych zaujmov ziakov 7S a SS v stredo-
slovenskom regione. In J. Labudova & B. Antala (Eds.), Teloviichovné a Sportové zdujmy v rdmci
volno-casovijch aktivit Ziakov (pp. 75-136). Univerzita Komenského v Bratislave.

Pietova, M. (2023). Ziaci zdkladngch skol budid mat minimdlne tri hodiny telesnej vichovy tyZdenne.
https://sita.sk/vskolstve/ziaci-zakladnych-skol-budu-mat-minimalne-tri-hodiny-telesnej-vychovy-
tyzdenne/

Slezék, J., & Melicher, A. (2008). Analyza zaujmovej telesnej vychovy v sacasnych podmienkach. In
M. Modrak (Ed.), Telesnd vijchova a $port, zdravie a pohyb (pp. 46-56). Rokus.

Slovik, J., Argaj, G., Filc, J., Holienka, M., Hucko, J., Ka¢ani, L., MeliSova, L., Streicher, P., Trnov-
sky, 1., Zapletalova, L., & Zatkova, V. (1993). Didaktika Sportovych hier. Univerzita Komenského
v Bratislave.

Simonek, J. (2011). Materialno technické a personalne zabezpecenie vyucovania telesnej a Sportovej
vychovy na vybranych strednych skolach. Exercitatio Corporis — Motus — Salus, 3(1), 149-156.
Tillinger, P. (1994). Vztah 11-14 letych deti k telesnej vychove a Sportu. Telesnd vijchova a Sport, 4 (1),

6-9.

Velensky, M. (2001). Basketabalova stielba z mista (I. part). Télesnd vjchova a sport mlddeze, 67(2),

15-23.

PaedDr. Boris Betak, PhD.

Faculty of sports science and health UMB,
Tajovského 40,

97401 Banska Bystrica

Slovakia

boris.betak@umb.sk

127



